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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

 

A. Research Results  

The researcher described the results of research based on data 

collected. The presentation was taken from an English textbook 

entitled "English For Nusantara" published by the Ministry of 

Education and culture of the Republic of Indonesia for the eighth 

grade of Junior High School in accordance with applicable 

curriculum requirements.  

The researcher analyzed the data in the form of speaking 

assessments from chapter 1 to chapter 5 in the English for Nusantara 

textbook, then the researcher presented the data and interpreted them 

as research results. The researcher used indicators or competency 

assessment provided by BSNP/BSKAP. 

1. Types of Speaking Assessment in English For Nusantara 

Textbook For the Eight Grade of Junior High School 

There were four types of speaking assessment task found by 

the researcher in the English textbook entitled English for 

Nusantara. The results can be seen from the following table: 

Table 4. 1 Table the Result Types of Speaking Assessment in 

"English For Nusantara" Textbook 

No Types of Speaking 

Assessment 

Chapter 
Note 

1 2 3 4 5 

1. Imitative - - - - - - 

2. Intensive      -picture cued task 

3. Responsive      -ask yes/no questions 

to friend (very short 

conversation) 

4. Interactive      -interview and 

discussion 

-interview 

-disscuss and games 

-role play 

5. Extensive      -story telling 

-presentation 

-retelling a friend's 

past events and picture 

cued story telling 

-story telling  
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Based on the table above, it can be seen that there were four 

types of speaking assessment tasks contained in the English for 

Nusantara book. That was intensive, interactive, responsive, and 

extensive.  Imitative type was not found in this textbook. Second, 

the intensive type, this type was the most common type or the most 

widely found because each chapter in the textbook contained an 

intensive type. Then, the responsive type can only be found in one 

chapter, namely in chapter 4. The interactive type, this type was 

found in chapter 1,2,3 and chapter 5. Finally, the extensive types 

were found in chapters 2, 3, 4 and 5. The following was a more 

detailed description of the speaking assessment activities described 

in “English For Nusantara” textbook: 

 

 Table 4. 2 The Distribution of the Types of Speaking 

Assessment Task in the Textbook 

Chapter 1 

No 

Types of 

Speaking 

Assessment 

Indicator Example of Assessment 
Unit/ 

Section 

1. Intensive   Picture 

cued task 

 

-unit 2 

section 

1 

 

 

 

 

 

2. Interactive  Make a 

question 

with 

group 

(Intervie

w & 

discussio

n) 

 

 

 

 

 

 

-unit 1 

section 

7 
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 Interview 

 
 

 

 

-unit 1 

section 

8 

 

Based on table 4.2, the researcher found two types of 

speaking assessment in Chapter 1, namely intensive type with 

picture cued task  and interactive type with discussion and 

interview. Actually, the type of picture cued task was found in each 

unit, namely unit 1 section 1 page 23, unit 2 section 1 page 38, and 

unit 3 section 1 page 53, but the researcher only took one sample. 

As for the interactive type found on unit 1 section 7 page 35 and 

unit 1 section 8 page 36.  

 

Table 4. 3 The Distribution of the Types of Speaking Assessment 

Task in the Textbook 

Chapter 2 

No 
Types of 

Assessment 
Indicator Example of Assessment 

Unit/ 

Section 

1. Intensive   Picture 

cued 

task 

 

-unit 1  

section 

1 
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2. Interactive    
Discussi

on  

 

-unit 2 

section 

6 

3. Extensive   Story 

telling 

 

 

 

 

 

-unit 1 

section 

7 

 

 

  

Based on table 4.3, it can be seen that the researcher found 

three types of speaking assessment in Chapter 2, namely intensive, 

interactive, and extensive types. Intensive type was picture cued 

task in unit 1 section 1 page 71, interactive type was discussion in 

unit 2 section 6 page 99 and extensive type was story telling in unit 

1 section 7 page 85 .  

 

 Table 4. 4 The Distribution of the Types of Speaking 

Assessment Task in the Textbook 

Chapter 3 

No 
Types of 

Assessment 
Indicator Example of Assessment 

Unit/ 

Section 

1. Intensive 

 

 

 

 

 

  Picture 

cued task 

 

 

 

 What do you usually do in these 

situations? 

 

-unit 1 

section 

1 

 

 

 

 



 

45 

2. Interactive    Games  

 

-unit 1 

section 

6  

3. Extensive  Presentasio

n 

 

-unit 1 

section 

7 

  

Based on table 4.4, it can be seen that the researcher also 

found three types of speaking assessment in Chapter 3, namely 

intensive type was picture cued task in unit 1 section 1 page 131, 

interactive type was games in unit 1 section 6 page 145, and 

interactive type was presentation in unit 1 section 7 page 146. 

Games include one type of interactive because in the game required 

a lot or more than two students and in it there will be interaction 

between the students, while the presentation went into the type of 

extensive because the presentation was an activity carried out by 

one student or monologue activities. 
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 Table 4. 5 The Distribution of the Types of Speaking 

Assessment Task in the Textbook 

Chapter 4 

No 
Types of 

Assessment 
Indicator Example of Assessment 

Unit/ 

Section 

1. Intensive   Picture 

cued 

task 

 Look at Picture 4.2.  

 

-unit 2 

section 

1 

 

 

 

2. Responsive  Ask 

yes/no 

questi

on to 

friend

s  

 

-unit 1 

section 

6 

3 Extensive  Pictur

e cued 

story 

telling 

 

-unit 1 

section 

7 

 

 

 Based on table 4.5, the researcher found that in chapter 4 

there were three types of speaking assessment, namely intensive in 
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the form of picture cued task in unit 1 section 1 page 183 and unit 2 

section 1 page 204, responsive type in the form of ask yes/no 

question in unit 1 section 6 page 200, and the last extensive type in 

the form of picture cued story telling in unit 1 section 7 page 202.  

 

Table 4. 6 The Distribution of the Types of Speaking Assessment 

Task in the Textbook 

Chapter 5 

No 
Types of 

Assessment 
Indicator Example of Assessment 

Unit/ 

Section 

1. Intensive  Picture 

cued 

task 

 

 

 

 

 

 

- unit 3 

section 

1 

 

 

 

 

 

2. Interactive   Role 

play 

 

 

 

-unit 1 

section 

6 

3. Extensive   Story 

telling  

 

-unit 1 

section 

7 
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 Based on table 4.6, the researcher found three types of 

speaking assessment in Chapter 5, namely intensive type in the 

form of picture cued task in unit 3 section 1 page 272, interactive 

type in the form of role play in unit 1 section 6 page 248, and 

extensive type in the form of story telling in unit 1 section 7 page 

251. 

1) Intensive Types of Speaking Assessment 

 
Figure 4.1 Picture Cued Task Assessment 
In each chapter there was a question about the picture 

cued task, but the researcher only took samples about the 

picture cued task in chapter 1. The picture-cued task activity 

from chapter one was depicted in Figure 4.1. The picture cued 

task was an English language learning assessment tool that 

measured test takers' language and comprehension abilities by 

using pictures as a stimulus. Students were asked to used their 

prior knowledge to answer pictures in this assessment. Students 

were asked to explain, for instance, what they knew about the 

picture. Students may answer by sharing their thoughts on the 

image based on their personal experiences. Because the picture 

cued task required students to respond using the semantic 

properties of language, it falls under the category of intensive 

speaking assessments. 
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2) Responsive Types of Speaking Assessment  

 
Figure 4.2 Asking Yes/No Question 

The activity of asking yes / no questions from chapter 2 

was illustrated in Figure 4.2. Students were taught to asked 

questions with yes or no answers as part of the yes / no question 

& answer activities in English classes. Through this exercise, 

students will learn how to recognized and used interrogative 

sentence structures as well as improve their ability to formulate 

questions effectively. The direction of this activity encouraged 

students to used the provided topic flowcharts to asked 

questions to their classmates verbally. Other students will 

answer in the yes / no format specified by the question. yes / no 

questions fall into the responsive speaking assessment category 

because they test students ' ability to create short dialogues 

(very short conversations). 

3) Interactive Types of Speaking Assessment 

 
Figure 4. 3 Role-Play Activity 
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Interactive type speaking assessments were found in 

chapters 1 and 5. Figure 4.3 depicts the role-play activity from 

Chapter 5. Role-play activities involve students acting as 

specific characters in simulated situations or scenarios. Role-

play activities were frequently used in English language 

learning to actively engage students in communicating with the 

English language using pre-defined roles and scenarios. The 

instructions for this activity asked students to form groups, and 

each group member choose a character to play in the provided 

script. The student will then act out a scripted dialogue. Role-

play activities were classified as interactive speaking 

assessments because they required students to demonstrated 

complex with a considerable number of participants. 

 
Figure 4.4 Discussion and Interview 

The second type of interactive speaking assessment 

found in Chapter 2 was in the form of discussions and 

interviews. Discussion was an activity of students exchanging 

opinions or thoughts conducted in groups, and an interview was 

an activity to asked a friend or someone to get certain 

information. Based on figure 4.4 showed that the students were 

asked to group with their friends and make / asked some 

questions using the phrases presented. and the other students 

answered using the phrase on the clue card. This activity was 

included in the interactive type because it required students to 

dare to asked questions and have conversations with more than 

one student.  
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4) Extensive Types of Speaking Assessment 

 
Figure 4.5 Presentations Activity 

In the context of learning, presentation was a simple 

way that can be used to train students‟ speaking skills, because 

through presentation students can knew and understand more 

English vocabulary, can practice how to pronounce words, and 

correct intonation. Presentations can also be an appropriate way 

to train students confidence when speaking in public, especially 

using English. Figure 4.5 showed that in the textbook English 

For Nusantara chapter 3 there was a type of extensive speaking 

assessment in the form of a presentation. The instructions lead 

students‟ to present steps on how students can save water from 

one of the situations that students choose from the two 

situations presented. This task belongs to the extensive 

speaking assessment type because the presentation was a 

monologue task. 

 
Figure 4.6 Storytelling Activity 
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The type of extensive speaking assessment in the form 

of storytelling was found in several chapters, such as chapters 

2,3,4, and 5. Therefore, the researcher provided a sample figure 

in 4.6 above as a pointer to the discovery of storytelling 

activities in textbooks. The figure was one of the storytelling 

activities in chapter 2. The act of narrating stories to an 

audience orally was called storytelling. Storytelling was 

frequently employed in educational settings to tell engaging 

tales that enhanced students' speaking, listening, and 

comprehension of the English language. Students were 

instructed to act out the story in front of the class as part of this 

assignment. However, prior to that, students must get ready in 

terms of comprehending, feeling at ease, and being confident 

with the story that will be told. The storytelling activity falls 

under the category of extensive speaking assessments since it 

tests students' monologue skills. 

2. The Compatible of Speaking Assessment in English For 

Nusantara Textbook with Merdeka Curriculum 

The results of the analysis of the type of speaking 

assessment task with indicators of learning achievement and 

learning objectives in  merdeka curriculum listed in the 

Curriculum Standards Agency and Education Assessment were 

presented in the table below: 

 Table 4. 7 Learning Outcomes (CP) of Merdeka Curriculum 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning 

Outcomes 

(CP) 

No Indicators Chapter Example of Assessment 
Unit 

/section 

1 

Students use 

English to 

interact and 

exchange 

ideas, 

experiences, 

interests, 

opinions and 

views with 

teachers, peers 

and others in 

an increasing 

variety of 

familiar 

formal and 

informal 

1 

 

 

 

 

 

 

 

 

2 

 

 

 

 

 

 

 
 

-unit 1 

section 

1 

Page 

23 

 

 

 

 

 

-unit 

1,3 

section 

1 

page 

71 
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contexts. 3 

 

 

 

 

 

4 

 

 

 

 

 

5 

 
 

 

 

 
 

 

 
 

 

 

 

 

 

 

 

 

 

-unit 2 

section 

6 

 

 

 

-unit 2 

section 

1 

Page 

183 

 

 

 

-unit 1 

section 

6 

Page 

248 
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2 

Student can 

comprehend 

the main ideas 

and relevant 

details of 

presentationon 

a variety of 

general 

interest topics 

 

3 
 

 
 

 

 

-unit 1 

section 

7 

Page 

146 

3 

Students 

engage in 

discussion 

such as giving 

opinions, 

making 

comparisons 

and stating 

preferences 

1 

 

 

 

 

 

 

 

2 

 

 

 

 

3 

 

 

 

 

 

5 

 
 

 
 

-unit 1 

section 

7 

Page 

35 

 

 

 

 

 

-unit 2 

section 

6 

Page 

99 

 

 

-unit 1 

section 

6 

Page 

146 

-unit 1 

section 
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2b 

Page 

240 

4 

Students 

explain and 

clarify their 

answers using 

basic sentence 

structure and 

verb tenses 

2 

 

 

 

 

3 

 

 

 

 

 

 

4 

 

 

 

 

5 

 
 

 
 

 
 

 

-unit 1 

section 

7 

Page 

85 

 

 

-unit 1 

section 

7 

Page 

146 

 

 

-unit 1 

section 

6c 

Page 

201 

 

-unit 1 

section 

7 

Page 

251 
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The researcher used indicators from learning outcomes and 

learning objectives as a tool to determine whether the speaking 

assessment contained in the English for Nusantara textbook was 

compatible or not with the merdeka curriculum.  Learning 

outcomes consists of four indicators, the first indicator was 

Students use English to communicate and exchange ideas, 

experiences, interests, opinions and perspectives with teachers, 

peers and others in a growing number of familiar formal and 

informal contexts. The first indicator was compatible with the type 

of intensive speaking assessment, namely picture cued task, 

because the questions in the picture cued task  required interaction 

between teachers and students or students and  students to 

exchange ideas and opinions about an event using English.  

Furthermore, for the second indicator was Student can 

understand the main ideas and significant details of 

presentationon a variety of general interest topics. This indicator 

was compatible with the extensive type of speaking assessment, 

namely the presentation in chapter 3.  

The third indicator of learning achievement was Students 

engage in discussion such as giving opinions, making 

comparisons and stating preference. This indicator was 

compatible with the type of interactive speaking assessment which 

was indeed an example of assessment in this type, one example 

was that students participate in discussion activities such as 

sharing their thoughts or making comparisons to other groups. 

This type of assessment was found in chapter 1,2,3, and 5.  

Finally, the fourth indicator was Students can explain and 

define their responses or answers using basic sentence structure 

and verb tenses. This indicator was compatible with the type of 

extensive speaking assessment namely story telling, because with 

storytelling students can practice to used the correct sentence 

structure or tenses so that the story or event told can be accepted 

by the listener well.  
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Table 4. 8 Learning Objectives of Merdeka curriculum 

Learning 

Objectives 

No Indicators Chapter Example of Assessment 
Unit 

/Section 

1 

Students 

can talk 

about 

personal 

experiences 

in the past 

1 

 

-unit 1 

section 

7  

page 35 

2 

Students 

can retell 

and rewrite 

an 

imaginative 

story 

2 

 

 

 

 

 

- unit 1 

section  

8  

page 85 

 

 

3 

Students 

can ask and 

give 

opinions 

about 

familiar 

topics 

around the 

school 

 

 

3 

 
 

- unit 1 

section 

7 

page 

146 

4 

Students 

can talk 

about past 

incidents or 

events 

 

 

 

 

 

 

 

 

 

4 

 
1. What transpired in 

every image? You 

could speak 

Indonesian. 

2. What kind of garbage 

is depicted in the 

images? 

-unit 2 

section 

1  

page 

183 
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3. Where do you think the 

garbage will end up? Is 

it headed for the 

ocean? 

4. Can this garbage cause 

a lood? 

 

 

 

 

 

 

 

5 

Students 

can ask for 

and give 

opinions 

5 

 

-unit 3 

section 

1  

page 

272 

 

 

 

  Based on the table above, there were 5 indicators of 

English learning objectives for junior high school in the merdeka 

curriculum that researcher also used to analyzed whether the types 

of speaking assessments in English For Nusantara textbooks were 

in accordance with the applicable curriculum.  

  The first indicator was Students can talk about personal 

experiences from the past, This indicator was compatible with the 

type of interactive speaking assessment in chaper 1 unit 1 section 

7 page 35 and unit 1 section 8 page 36, because students were told 

to make questions and interview their friends about their 

participation in the independence day competition activities, this 

showed that indirectly students will tell about their personal 

experiences in the past.  

  The second indicator was Students can retell and rewrite 

an imaginative story, this indicator was compatible with the type 

of extensive speaking assessment in chapter 2 unit 1 section 8 

page 85 where students were told to retell the fictional stories that 

have been learned.  

  The third indicator was Students can ask and provide 

ideas regarding about familiar topics around the school, this 

indicator with the speaking assessment in chapter 3 unit 1 section 

1 page 131, unit 1 section 6  page 145 and unit 1 section 7 page 

146. One example of the task was “Express your thoughts on the 

lashcard; do you think it is terrible or helpful for the environment? 
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"Why yes, or why not?" , this showed that students were trained to 

give opinions on the topic that has been determined, and this 

matches the indicator of the third learning objective.  

  The fourth indicator was Students can talk about past 

incidents or events, this indicator was compatible to the speaking 

assessment in chapter 4, unit 2 section 1 page 183 and unit 1 

section 6c page 201. This can be proven by the task command 

which reads “retell to the class about your classmate's past 

incident”. The task fulfilled learning objective point four.  
  And finally the fifth indicator was Students can ask for 

and give opinions, In this indicator, students were expected to ask 

for and give opinions, unlike the third indicator which was more 

specific to topics around the school while this indicator has a more 

general topic. The speaking assessment in chapter 5 fulfilled this 

indicator, this can be proven by one of the tasks in unit 3 section 1 

page 272  such as “He wants to join a famous drumband in his 

town. what should his prepare? give your opinion”. In this 

speaking assessment, students were presented with a picture of a 

boy and a picture of a drumband group. Students were asked to 

give an opinion on what the boy needs to prepare when he wants 

to join the drumband group in his city. Therefore, according to the 

researcher, the speaking assessment in chapter 5 fulfilled and 

compatible with the last point of the learning objective indicator. 

 

B. Discussion  

 The findings of this research were based on the research 

question stated in the formulation of the problem. 

1. Types of Speaking Assessment task in English For Nusantara 

Textbook According to H. Douglas Brown Theory 

  Based on an analysis of the textbook "English For 

Nusantara” for the eight grade of junior high school, the 

researcher discovered that there were four types of speaking 

assessments based on Brown's theories. The first type of 

assessment was a picture cued task that was used to conduct an 

intensive type of speaking assessment. This type was found in all 

chapters, namely from chapter one until chapter five, and all of 

these intensive types are in the form of picture cued task.  The 

second type of speaking assessment was a responsive type that 

involves very short conversation activities. Responsive type only 

the researcher found in chapter three, precisely in unit 1 section 6 

with the ask yes/no question to friends. The third type of 

speaking assessment was an interactive one that includes role-



 

60 

play, interview, discussion and games activities, this type the 

researcher found in four chapter namely chapter one, chapter two, 

chapter three, and chapter five. In chapter four there was not 

assessment of speaking with this interactive type. The final type 

of speaking assessment was an extensive type of story telling and 

presentation activity. The extensive type researcher found in 

chapter two, chapter three, chapter four, and chapter five, the 

researcher was not found this type in chapter one. Only the 

imitative type of assessment was not covered in the book's five 

types of speaking assessment. The ability of students to imitate 

simple sentences is all that was tested in an imitation type 

assessment. This type of speaking evaluation was commonly 

found in elementary school textbooks. The imitative type of 

assessment better suited for elementary school students in order 

to provide basic training in foreign language learning. 

   Instead, the most common type of assessment found 

in this textbook was the intensive type of speaking assessment 

with the picture cued test activity. This type of assessment was 

appropriated for junior high school students because it useful to 

them. Students were asked to express their ideas, opinions, or 

analyses in detail using an intensive type of speaking assessment 

with picture cued test activities.
1
 According to previous research, 

intensive types of speaking assessments can also encourage 

students to understand topics more deeply, construct strong 

arguments, and present information in an organized manner.
2
 

This enhanced students' understanding of the material as well as 

their critical thinking skills. Furthermore, the English for 

Nusantara textbook also includes various types of responsive, 

interactive, and extensive speaking assessments which also 

support in improving students' speaking skills.  

 Other research that was almost same as this research was a 

research conducted by Putri Aulia Swastika, et.all entitled “The 

Analysis of Speaking Assessment Types in Textbook When 

English Rings a Bell Grade VII”. In the research, she found that 

in the textbook when English Rings The Bell there were five 

types of speaking assessment based on Brown's theory namely 

                                                           
1 Retno Dwigustini and others, „Penggunaan Teknik Picture-Cued Untuk 

Meningkatkan Keterampilan Berbicara Bahasa Inggris‟, Tunjuk Ajar: Jurnal 

Penelitian Ilmu Pendidikan, 4.2 (2021), 108, https://doi.org/10.31258/jta.v4i2. 
2 Rida Marlenie and Dedi Sofyan, „Teachers‟ Techniques of Assessing 

English Speaking Skill in Limited Face to Face Learning‟, Teachers’ Techniques 

of Assessing English Speaking Skill in Limited …, 5.2 (2022), 1–9.  
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imitative, intensive, responsive, interactive, and extensive.  the 

types that she found were imitative and intensive types, which 

were almost in every chapter. The number of all imitative types 

in the textbook was 12, and intensive types was 30. While 

responsive was 10, and interactive has 10 activities. The type that 

was least found was the extensive type, because according to the 

researcher, the level of speaking for Junior High was still 

beginner, students in junior high school still have many imitation 

and intensive tasks. Junior high school students were still in the 

process of learning a new language and practicing 

pronunciation.
3
 

2. The Compatible of Speaking Assessment in English For 

Nusantara Textbook with Merdeka Curriculum 

        The previous curriculum focused on students as a 

learning center, but in the merdeka curriculum was designed to 

be more varied and toleranced to each student's interests and 

talents.
4
 There were several changes in terms from the 2013 

curriculum to the merdeka curriculum, such as: RPP was 

replaced with teaching modules, KI was replaced with learning 

outcomes (CP), KD was replaced with learning objectives, PH 

was replaced summative, and so on.  

         In analyzing the data whether the speaking assessment in 

the textbook was the same or matched the indicators of the 

merdeka curriculum, the researcher used indicators of learning 

outcomes and learning objectives of the merdeka curriculum 

contained in the BSNP or now better known as BSKAP which 

has the task to organized the preparation of standards, 

curriculum, and assessment of education and management of the 

book system.
5
  

         Based on the table above, it showed that there were four 

indicators of learning outcomes and five indicators of learning 

objectives. In learning outcomes, chapter 1 meets indicators 1 

and 3, chapter 2 meets indicators 1, 3, and indicator 4, then 

chapter 3 meets all indicators, finally chapter 5 meets indicators 

1,3 and 4. While in the learning objectives, Chapter 1 

corresponds to the first indicator with the detail of unit 1 section 

                                                           
3 Swastika, Miranti, and Nur., „The Analysis of Speaking Assessment 

Types in Textbook When English Rings a Bell Grade 

VII....................................p. 173 
4 Digna and Widyasari. Teachers' Perceptions of Differentiated 

Learning......p. 256 
5 Kemendikbudristek BSKAP. p.158 
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6b, 7 and 8. Chapter 2 corresponds to the second indicator with 

the detail unit 1 Section 6b, 7 and 8. Then chapter 3 corresponds 

to the third indicator with the details of unit 1 section 1, and unit 

1 section 6,7. Chapter 4 corresponds to the fourth indicator with 

the detail of unit 1,2 section 1, unit 1 section 6(c), and unit 1 

section 7. And the last, chapter 5 corresponds to the fifth 

indicator with the details of unit 1,3 section 1 and unit 1 section 

2b, 5. 

         Based on the explanation above, the researcher 

concluded that the speaking assessment contained in the English 

for Nusantara textbook was suitable or compatible with the 

applicable curriculum, namely the merdeka curriculum, because 

the speaking assessment tasks contained in the book meet all 

curriculum assessment indicators. 

         Another research that also discusses the compatibility of 

speaking materials with the curriculum was a study conducted by 

kartini entitled “A Content Analysis on Speaking Materials and 

Activities Written on English Alive I Textbook”, In her research, 

Kartini explained that after analyzing the data of speaking 

materials and activities in the English Alive I textbook using the 

assessment rubric published by BNSP, it can be concluded that 

the feasibility of content and presentation of speaking materials 

and activities in this textbook was “Good”. The score of both 

eligibility was 3.3. Most of the content and speaking activities 

provided in this textbook were in line with the school-based 

curriculum. However, the researcher also found that some of the 

materials in this textbook were not in accordance with the 

competency standards and basic competencies.  

           In addition, most of the materials or speaking activities 

in the textbook were relevant to students' daily lives.  The 

speaking activities in the textbooks were also in accordance with 

the materials. Thus, Kartini concluded that this textbook was 

good to be used by teachers to teach speaking for first grade high 

school students.
6
 

  

 

                                                           
6 Kartini, A Content Analysis on Speaking Materials and Activities Written 

on ” English Alive I ” Textbook, 2020 

<https://repository.uinjkt.ac.id/dspace/bitstream/123456789/31182/3/KARTINI-

FITK.pdf>. 


